
A R E P O R T  F R O M G E N E R A T I O N S U N I T E D  AN D  T H E  E I SN E R  FO U N D A T I O N  

THE INTERGENERATIONAL 

EVALUATION TOOLKIT 



• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 



https://www.gu.org/resources/all-in-together-creating-places-where-young-and-old-thrive/
https://www.gu.org/resources/all-in-together-creating-places-where-young-and-old-thrive/
https://www.gu.org/resources/the-best-of-both-worlds-a-closer-look-at-creating-spaces-that-connect-young-and-old/
https://www.gu.org/resources/the-best-of-both-worlds-a-closer-look-at-creating-spaces-that-connect-young-and-old/
https://www.gu.org/resources/the-best-of-both-worlds-a-closer-look-at-creating-spaces-that-connect-young-and-old/
http://www.gu.org


• 

• 

• 





• 

• 

• 

• 



Example: J & D meet quarterly during one of 

their planning period to sketch out their 

intergenerational activity plans. Because of 

staffing ratio requirements, they take turns 

facilitating the intergenerational activities. 

They text each other with updates if things 

come up with scheduling or plans. 

Example: T & L discussed upcoming 

intergenerational activity plans. T shared 

what her 8th graders had recommended for 

music at the dance. L knew that a few of the 

assisted living residents had played in jazz 

bands, and residents really enjoyed a recent 

jazz concert. With these ideas, they put 

together a play list of jazz and contemporary 

tunes that everyone enjoyed dancing to. 

Example: A class of preschoolers had a very 

hard time attending to a nutrition activity 

held in the common room at a large senior 

center. They were seated at tables with older 

adult participants, and other seniors sat in 

chairs around the room and were also 



coming and going through the nearby 

entrance. For the next visit, children and 

elders met in a smaller room towards the 

back of the center; all the participants could 

see and hear better and engage more fully in 

the activity.  

Example: P was planning an 

intergenerational activity, building on a 

spring theme in their 2nd grade classroom. 

While the children typically worked with 

Crayola crayons and watercolors, P chose oil 

pastels for this activity with the nursing home 

residents; the older adults were asked to 

help the students, such as selecting colors 

and paper.   

Example: A youth and older adult are invited 

to choose one trowel, one watering can, and 

one packet of seeds for a shared gardening 

activity. They may take turns with the 

materials or one may water after one has 

turned the soil.  

Example: A class of 30 3rd graders and 15 

older independent living residents listened to 

an African band perform. After the 10-minute 



show, facilitators matched two students and 

one older adult to model an instrument after 

one they had heard the band play.  

Example: A senior center director facilitating 

a canned food drive with older adult 

participants and high schoolers distributed 

packing lists to the older adults and bags to 

the students. They directed the 

intergenerational pairs to fill the student’s 

bag with the items on the older adult’s list.   

Example: A child care provider leading an 

activity exploring transportation might share 

a story from M’s social history because M 

cannot remember the story. “M used to ride 

to school on a donkey when she was a little 

girl. What do you think that was like? How do 

you think you will get to school when you 

start kindergarten?”  

Example of stepping back: After seeing 

youth and older adults into small groups and 

inviting them to decide which country they 

would research, the facilitator stepped back 

to watch things develop. Most groups were 

talking about countries they had visited or 

want to visit as potential choices. They saw 

one group having technical problems with 

their computer and another group where the 

older adult had taken control of the 

computer and was pulling up information 

without talking to their young partner. The 

facilitator moved to address the technical 

problem and help the other group refocus as 

partners. 



Example: S had a routine of staying in the 

intergenerational studio with the adult day 

services participants after an activity had 

ended and the children returned to their 

class. They’d found it was the best time to ask 

for input on the activity – the adults, some of 

whom had dementia, were more likely to 

remember what they’d just done, and they 

had environmental cues from the activity. S 

made a few notes at the end of her 

evaluation form, which she referred to when 

planning intergenerational activities with A.  

Example: J facilitated a reminiscence group 

between university Service-Learning students 

and seniors at a congregate meal site. 

Students had been trained on how to 

facilitate the conversation, and J set a theme 

to guide the conversation. After the first two 

sessions, conversation was still very formal, 

and students expressed frustration. J advised 

the students to prepare 5 open-ended 

questions on the theme in advance of the 

meeting and share them to an electronic 

discussion board where she and the other 

students could offer feedback. After this 

modification, students demonstrated greater 

confidence, and conversation flowed more 

easily between the intergenerational 

partners.  

Example: The senior housing services 

coordinator invited a church youth group to a 

weekly Bible study that residents highly 

anticipated. Although residents and youth 

were polite and respectful of each other, 

taking turns reading passages and discussing 

their meaning, the coordinator found the 

discussion much more limited than usual. 

Residents commented that they enjoyed 

seeing the youth but felt their presence 

intruded on the close ties among study group 

members and limited what they could talk 

about. The coordinator and youth group 

leader planned a new activity with input from 

residents and youth – a recycling project – 

that was a huge success.  



Example: a facilitator might put out all the 

activity materials for a pumpkin painting 

project on one table. Instead of pairing up 

with an intergenerational partner, each 

participant takes their own pumpkin and 

decorates the pumpkin on their own, without 

engaging with their partners.  

Example: A facilitator invites older adult 

volunteers to a reading activity in a 

classroom. The elders bring a book of their 

choice to share with the youth. Some of the 

children do not speak the language used by 

the facilitator and older adult participants 

and cannot join the activity.  

Example: Adult day services participants and 

children from a neighboring preschool join 

for a fruit salad activity. intergenerational 

partners decide together which fruit they’d 

like to prepare for the salad. With one cutting 

board and one safe knife, the child cuts the 

banana while the adult holds the cutting 

board and then holds the bowl while the 

child adds the banana to the bowl; they swap 

roles and the adult prepares the strawberries. 

Everyone enjoys their own bowl of the tasty 

salad.  
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Plant seeds-pumpkin  5/8/19 

Corner Garden 30-40 min. 

6 4 

4-5 y.o. Waveriders ADS Orange Group 

SJ & GT SJ 

Intergenerational partners will work interdependently to gather materials, prepare soil, plant and water seeds, label; Adults 

B& C will each work with two children (B, Z&X work well together as do C, Y&W) 

 

 
 

 
 

   

 
 

 

    

 
 

 

   

   

 
 

 

   

 
 

 

    

 
 

 

 
 

 

   

Not part of the monthly plan. Kids asked about pumpkins. G got seeds, and suggested we grow them. 

Pumpkin seeds are big enough for small and arthritic hands. 

Adults carried heavier items, supervised soil prep. 

Encouraged turn taking with tools in soil preparation. 

Giving kids and adults the hose required lots of supervision. 

Adults kept kids focused on this singular task; adults enjoyed sharing with kids. 

Bring pumpkin pics at different stages. Bring weeding tools too. 

Adults provided feedback after children left patio; kids discussed at lunch. 



Different pairings than expected—X joined C and W joined B. Lasted only about 15 minutes given that 

there were just the mixing of soil with water and nutrients, and planting. Could extend by having other 

gardening work to do. Don’t forget aprons for the adults! S will make and put on clipboard in classroom a 

chart for children to track their observations of the seeds’ growth—share w/ adults. 

a.  4 

b.  3 



Practice fine motor Making labels for plants has improved lettering 

Sorting seeds is hard! Some use tweezers, which is still 

fine motor 

Practice nurturing Children forgot about plans after first putting them in 

ground but with a reminder, now ask to check daily.  

With plants growing now, they need help not “over-

nurturing” 

Practice observation The like using measuring tools—magnifying glasses, 

tape measure, rulers, scale, rain gauge, and all senses. 

Exercise motor skills Paired with kids, gross motor used for carrying water 

can, using trowel, pulling weeds.  Some fine motor—

usually left to kids! 

Persistence Not wanting to let kids down, most will work through all 

the plants/tasks requiring attention, even though kids 

can be slow 

Cooperation Directions help remind both young and old to take turns 

w/ tools and help each other hold/steady/lift things 
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4/25/19  SJ & JN 
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